FOR PARENTS
AND TEACHERS

THE CLOISTERS

Visit the Cloisters in Fort Tryon Park

in Manhattan. They publish a fine guide
called, Ar Home in the Middle Ages:

A Gallery-Looking Guide for Children
and their Families. Attend their Sunday
workshops for children 4 through 12
and their families. Workshops begin

at 1:00 p.m. Call 1-212-650-2290

for further information.

THINGS TO DO:

Look for books on medieval
manuscripts and examine the
beautiful illustrations with your
children. Try to write and then
decorate a story together in the
best printing the child can do.
Sketch out an initial letter first,
and then decorate it in colors;
plan border decorations.

THE MET

Another exciting place for a family
outing is The Metropolitan Museum
of Art on Fifth Avenue in Manhattan.
The “Met” also has a wonderful free
guide, Lets Look at Armor in the
Arms and Armory Galleries. This
gallery is one of the most popular

Polaris, or the Pole Star,
which has guided sailors
and travelers since time
eternal, appears to remain
on the same spot while
all the other stars circle around it.

Leona Spector has been the Pole Star for gener-
ations of teachers and students. Never wavering
in her belief that all children can learn to read,
she developed a program that teachers can use
on their own and that whole schools can embrace.
Her own classrooms were enriched with science,
art, music, and slides from museums: everything
she could find to bring a vast array of subject-
matter to her students.

Leona has been an adviser, friend and counselor
to each of us at Reading Reform Foundation, as
well as to countless other professionals who have
gone on to successful careers in education.

We secized the opportunity to write this
secretly because her modesty would not have
permitted us to do so had she known. Our
gratitude is multiplied by that of the thousands
of teachers and students who benefited from her
knowledge and steadfastness of purpose.

We are all still circling around her to glean
her wisdom, delivered with humor and
humanity.

Sounding Oft
About Spelling

BY SYLVIA GOLDSMITH
AND EMILY GOLDBERG

his series of articles first appeared about

I 20 years ago and the authors have received

many favorable responses from readers,

both teachers and parents, who have remarked

that this was the first time that they had access to

this kind of important information. Now Reading

Reform Foundation is making them available on

our newly designed website. Part of the first article
is reproduced here:

Did you know that the English language is
governed by a code, and that cracking this code
makes spelling (and reading) easy, predictable and
even enjoyable?

Did you know that time spent memorizing
weekly school spelling lists is time wasted?
Knowing how the language works, and spelling
by sounds enables you to spell (and read) words
never heard or encountered previously. It’s true ...
the more you know about the language, the more
perfectly coded the language will become.

Even young children can master the code. They
should be introduced to the system gradually,
allowing for their age. The child needs to learn the
regular, most useful sounds at the beginning ... and
then be led gradually into the more complicated
letter patterns ... and finally to the unusual words
that comprise only about 5% of the language.

TEST YOUR KNOWLEDGE OF

Mark each statement T (True) or F (False)
1. In English words, q is always followed by u.

2. The true sound of x is /ks/ and is found
only at the end of a word or syllable, as in
box or explode.

. There are words that end in v.
. No English word ends in j.

. r following a vowel usually changes the sound of
that vowel.

. Guessing is the only way you can tell if
the vowel is short.

7. ¢ followed by i, e or y always has the
soft sound of s.

8. g followed by i, e or y always has the
soft sound of j.

9. The rule “i before e, except after ¢ or
when sounded as aas in neighbor or weigh”
is one of the easiest rules to use.

. There is a rule that tells us when to
use ¢k or k at the end of a short word
like pack, cook or link.

ANSWERS: (Your score should be 8 or more correct)
10l 46 4'8 1Z 49 1'S 1L'y 4°¢ 1¢ 1l
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A Letter from Lee (CONTINUED FROM PAGE ONE)

Act Two: In the Classroom: Reality rears it ugly head. Help! I'm drowning; I'm
overwhelmed; I have a room full of real, live children eager to learn. I need an “ABC”
manual with a fairy godmother attached. Where do I begin? Where do I go from here?

Act Three: The Missing Link: Here are some basics of a good multisensory program to
get you started. Remember that these suggestions can be applied to many other subjects.

1. STRUCTURE AND SEQUENCE: (These are built into good programs.) Adhere to the
same routine daily. Students are comfortable when they know what to expect. A fail-safe
component is assured when the recommended sequence is followed.

a. Daily Drill: This involves using several sensory channels: visual (reading); auditory
(spelling), and kinesthetic (muscular). By using all three channels, successful learning
becomes more attainable, more rapid.

b. Visual Drill is the decoding element. Phonograms/Phonemes, or small units of
sound, are presented visually; students see, recognize from daily practice and respond.

c. Auditory Drill is the encoding element. Material is verbalized; there are no clues.
Students are required to recall information and write vocabulary, sound by sound and
syllable by syllable.

d. Kinesthetic Drill implies a sensory experience derived from muscles, tendons, and
joints, which are stimulated by bodily movements. Although we usually think of writing

attractions at the museum. The
collection contains more than 14,000
objects and covers 14 centuries of
history. Some of the objects were used
in actual battles.

THINGS TO DO:

Look at books of coats of arms

and discuss the various compo-
nents that medieval knights put

on their shields to identify them-
selves. Cut out shield shapes and
let each child design his own coat
of arms. If children can translate
the meaning of their names, that
can be part of the design. For
example, “Flores” could become

a flower. “Smith” could be an anvil
used by a blacksmith. “Leoni” could
use a lion, “Palmieri” a palm tree.

If the names don’t lend themselves,
the students can just choose the
traditional forms used by royalty
or favorite themes of their own.

as kinesthetic, speaking is also a kinesthetic action. Writing involves arms and shoulder muscles.
Oral response involves mouth muscles.

2. RULEs AND PATTERNS: Rules and patterns are very important, but they are valuable only
when students can apply them. Repeating rules by rote alone is not productive. So be sure that
the rules you teach are applicable to the words students are writing and are relevant to the level
of the students’ performance. In other words, rules must be at the students’ language level.

3. REINFORCEMENT: Remember to use all the modalities and to practice information
immediately. Success is achieved when material is internalized and automatic. Remember that
nothing entirely new can be learned effectively with one exposure. Whatever is repeated most
often is remembered best. Intersperse repetition of previously learned information with the
new material you are teaching.

Finale: So, it really wasn' a fairy godmother you needed, but the time to internalize and
practice all the new learning,

In the last issue of 7he Reader we talked about re-wiring the brain. In this issue we outlined
the components that will put us on the path to achieving that goal. Long ago Aristotle said,

“The habits we form from childhood make no small difference, but rather they make all the
difference.” Once again we salute all of you who are out there working day after day to make
that difference. —LEONA D. SPECTOR, EDITOR-AT-LARGE
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FOR TEACHERS
AND PARENTS

A wonderful way to increase children’s
vocabulary is to read to them stories
that are above their reading AND
speaking level.

All children from first grade on
enjoy hearing about knights in armor,
King Alfred, King Arthur and tales of
Robin Hood.

Reading to children should not
be interrupted for analysis...Since
comprehension depends upon word
meaning, the adult reading to the child
should take care of this before the
reading session. Anticipate words that
the student will encounter and must
know the meaning of in order to really
understand what is being read to him.

SUGGESTED BOOKS
TO READ TO CHILDREN:

Adventures of Robin Hood.

Adapted by Eleanor Graham Vance.
Random House, Inc., New York, 1953.
Grades 1-6.

(Our favorite edition,

perhaps found on the Web)

Knights in Shining Armor.
Gail Gibbons. New York:
Little, Brown and Co., 1995.

The Kitchen Knight, a Tale of King Arthur.
Retold by Margaret Hodges.
New York: Holiday House, 1990.

Knight. Eyewitness Books.

London: DK Publishing, Inc., 2004.
Marvelous compendium of
background information.

BOOKS FOR CHILDREN
TO READ:

Knights and Castles. Magic Tree House.
Research guide companion

book to 7he Knight at Dawn

by Will Osborne and Mary Pope
Osborne. New York: Random House,
2000. Grades 2-3.

My Brother, the Knight by Laura
Driscoll. New York: The Kane Press,
Inc., 2004. Grade 3.

RRF-Trained Teachers
Help NYC Students
Become Better Readers,
Writers and Spellers

'This year Reading Reform Foundation’s in-school
teacher-training program takes place in 79 New
York City public-school classrooms. The goal: to
leave teachers able to use their new knowledge for
the rest of their teaching careers.

THIS SCHOOL YEAR:

Over 2,000 NYC students are

in our classrooms

79 teachers are receiving Reading Reform
training in 21 schools in four boroughs
300 teachers completed Reading

Reform courses

SINCE READING REFORM’S FOUNDING:

Over 17,000 students have been

taught (using RRF methodology)

More than 10,000 teachers have

attended Reading Reform Foundation’s
annual conference and taken
graduate-level courses

More than 600 teachers have been part of
the in-school teacher-training program

COSTS:

It costs $12,500 for a consultant to
work with one teacher in the class-
room for an entire school year. This
fee includes books and materials for
implementing the lessons with the
children. We charge a school $2,500
per classroom, and raise the remaining
$10,000 from generous contributions
from individuals, corporations, foun-
dations, as well as public sources.

Reading Reform Foundation
Gratefully Acknowledges

members of the Council of the
City of New York with whose
support we received discretionary
allocations for the in-school
teacher-training program for fiscal

year 2010: Gale Brewer, Daniel
Garodnick, Robert Jackson.

We also deeply thank Manhattan
Borough President Scott Stringer
for a grant through his office’s
Borough Needs Program.

THEY KEEP
THE WHEELS TURNING
IN OUR OFFICE

DIANE BARON

SANA AHMED

IN MEMORIAM
ROBERT BARON

Donations were
made in memory of
Robert Paul Baron,

father of the wonderful
Diane Baron, our Director

of Purchasing and Records.

Mr. Baron was a veteran
of the Korean War.

He was a devoted husband
to his wife Maria and
proud of his two children,
Diane and Robert Paul
Baron, Jr., both of whom
are graduates of
Fordham University.
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MISSION STATEMENT
Reading Reform Foundation
of New York is a not-for-profit
literacy organization that trains
teachers to teach reading, writing
and spelling effectively.

Since 1981 we have been
committed to providing high-quality,
low-cost professional development
to public-school teachers by direct
training in their classrooms and
courses in our office.

Reading Reform Foundation’s
experience has shown that almost
every child, regardless of social and
economic background, can learn to
read, write and spell, if taught well.
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Leona D. Spector
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REVIEW

The Roots
of Phonics

A Historical Introduction
by Miriam Balmuth. Baltimore: Paul
H. Brookes Publishing Co., 2009

his book, originally pub-
I lished in 1982, has been
reprinted in a revised edition.
It is a history of the spoken and
written English language that is
incredibly well researched, detailed,
clear and concise.

The first time around | was
fascinated with the book, and it
always has had a pride of place
on my professional shelf. This
time | sat mesmerized for 2 days
and could not stop reading.

| knew that a prototype
Indo-European language had
been theorized by scholars
because of similar words found
in Sanskrit as well as European
languages, but | had always
thought, incorrectly, that the
language traveled from the Indus
Valley to Europe. Dr. Balmuth
explains that speakers probably
traveled from northern Europe
on the Baltic Coast eastward to
western Asia in 3000 B.C. One
clue was that the ancient word
for “salmon” (laks) appears in
Indo-European languages spoken
where there were no salmon, as
there were in the Baltic area from
which the word probably came.

There is an equally interesting
discussion of the vestiges of English
pronunciation of the 17th Century,
brought by the New England
settlers, which still remain in the
U.S., while speech in England
changed at a later date.

All of this immense scholarship
gives the average reader or the
classroom teacher a sense of the
sweep of history and depth and
breadth of the continuous evolution
of a rich language. Some of the
excitement and interesting facts
could be transmitted, even in
elementary-school classrooms.

To quote Marilyn Jager Adams,
Ph.D., in her foreword to the book,
“It is an enduring treasure.”

—reviewed by S.PR.

Last Names Came Last
Long ago people had only first names. A man was called John or Peter

or David, and that was the only name he had. But when many Johns

and Peters and Davids all lived in one village, people got mixed up.
Which John or Peter or David did they mean? Some way was needed to tell
them apart.

If a man named John had a father who was also named John, people
might call him John, John’s son. Or they might shorten it and call him John
Johnson, or shorten it even more after a while and call him John Jones. If his
brother were named Peter, he might be called Peter Johnson or Peter Jones.

The names Peterson, Jackson, Wilson, came about in the same way.
Anderson was short for Andrew’s son and Davidson or Dawson, short for
David’s son. Jenkin was a nickname for John and from it came Jenkinson,

or just Jenkins. The pet name for Peter yielded
— « Leterkin or Perkins.
Mac or Mc means the son of, and that’s
how names like MacGregor and Mac-
Donald came about.

Sometimes people took a name from
the place where they lived. A man named
John who lived in the village of Hale might
come to be known as John Hale. Or if he
lived near the village green, he might come to
be called John Green.

Sometimes people took names from the
way they looked. If a man named John was

very tall, he might come to be called John

“IF HE WERE
SKILLFUL WITH HIS
BOW AND ARROW,

HE MIGHT BE CALLED [ ong or John Lang or John Longfellow.

JOHN ARCHER. If his hair were very light, he might be
called John White, and if it were dark, he might be called John Brown or
John Black. Sometimes people took names from the work they did. If John
had a mill, he might be called John Miller. If he were skillful with his bow and
arrow, he might be called John Archer. If he wove cloth, he might be called
John Weaver. If he were a good cook, he might be known as John Cook.

These second names were so useful that people kept them. They handed
them down from father to son until they became what they are today—
names which belong to a whole family. i

This information is quoted and condensed from Whats Behind The Word, by Sam and
Beryl Epstein. New York: Scholastic Book Services, 1964.

A LETTER FROM SCHOOLS CHANCELLOR KLEIN

Thank you for your commitment to PS 189. I
appreciate all that Reading Reform Foundation

is doing for New York City school children. I look

forward to hearing more success stories.

Joel I. Klein, Chancellor. September 28, 2009
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OUR TEACHING CONSULTANTS*

Josephine Abrams
Bonnie Lee Apple
Alice Brezak
Frances Coluccio
Eileen Davidson
Georganne Del Canto
Paula DiClementi
Jacqueline Edwards
Electra Freedgood
Sandra Gittens
Bette Kessler

Susan Koestler

Jill Lehv

Judeah Lerner
Karen Moore
Judith Muniz

*SEE PICTURE ON PAGE'1

Janie Nathanson
Elaine Novack
Susan Peebles
Elaine Pollack
Linda D. Rosenheim
Marsha Salzman
Joanne Scopinich
Roberta Shapiro
Barbara Sommerfeld
Laurie Spear

Ellen Spelber
Francine Stoopler
Michele Teitelbaum
Ruth Valcin

Laurie Wrubel

COURSES

This winter
Reading Reform Foundation
will offer:

Reading, Writing and Spelling,
A Multisensory Approach
taught by Esther Morgan Sands
FEBRUARY 15-20, 2010. 9 AM-4 PM.

Summer courses
in 2010 include:

The Writing Road to Reading:

A Comprehensive Introduction
taught by Bonnie Lee Apple

JULY 5-16, 2010 (10 WEEKDAYS). 9 AM-1:30 PM.

Reading, Writing and Spelling,
A Multisensory Approach
taught by Esther Morgan Sands
JULY 19-24, 2010. 9 AM-4 PM.

All are available for graduate credi.

For further information please visit our website at
www.readingreformny.org

or call us at (212) 307-7320.
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